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Objectives 

1. Introduction to PTR 

2. Background and evidence base 

3. Describe the model 

4. Critical components that enhance the success of PTR

5. Challenges

6. Whanau/educator feedback

7. Your questions 
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Prevent-Teach-Reinforce
Evidence-based models for resolving serious, persis tent, challenging 
behaviour in school, early childhood, and home sett ings 

education.govt.nz

• Any repeated pattern of behaviour that interferes with learning or 
engagement in prosocial interactions with peers and adults

• Behaviors not responsive to developmentally appropriate behaviour 
management strategies

• Prolonged tantrums, physical and verbal aggression,                         
disruptive vocal and motor behavior (e.g., screaming), 
property destruction, self-injurious, noncompliance, and                   
withdrawal behaviours

• Behaviours may be violent, ‘out of control’ and sometimes 
lead to considerations of exclusion, seclusion or restraint 

PTR – developed to resolve serious, persistent, 
challenging behaviours … 
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Who for … 

• Children and students aged 30 months to high school (templates      
available for students who have multiple teacher situations) 

• PTR and PTR-YC – for facility-based teams

• PTR-F – home-based model; facilitator and at least one parent 

• Typically developing children and students, and learners          
with disabilities and other challenges 
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Limitations – where problem behaviours 
are underpinned by … 
• Neurological/medical/physiological conditions that are not amenable to 

educational or behavioural intervention strategies eg where uncontrollable 
seizures, chronic illness, neurological syndromes eg Tourette syndrome 
contribute to the presence of challenging behaviour.  Vital to include appropriate 
medical, neurological, psychiatric services on your PTR team.

• Temporary disruptions in student’s home life - address before initiating PTR
• When behaviour is infrequent, unobservable, deeply troubling eg harming 

animals, setting fires, injuring self or others – not possible to complete an 
adequate PTR or PTR-YC FBA thus cannot determine function of the 
challenging behaviour so cannot complete individualised intervention. May need 
external help to monitor round-the-clock for serious challenging behaviour that 
rarely occurs or occurs when adults are not typically present. Goal should be 
development of reliable FBA

• Relevant diagnostic assessment may be required to access additional supports
education.govt.nz

PTR in a 
Multi-tiered 
System of 
Support 
(MTSS) 

PB4L – Schoolwide
IYP / IYT
UB-RS
Teaching for Positive Behaviour
He Māpuna te Tamaiti

FEW

SOME

ALL
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Development of PTR

• Research project funded by US Department of Education – 2005-9 

• Purpose:
• Answer call for rigorous research
• Evaluate effectiveness of (PTR) vs ‘services as usual’ using RCT
• Evaluate effectiveness of a standardised FBA/BIP approach 

• Aims:
• Make available tools that are easy for team/teachers to use
• Use language that is not technical – is easy to understand
• Use a collaborative approach – not an expert model 
• Have consensual team-based processes built within each step
• Provides ongoing support to teacher/team for implementation and 

making data-based decisions 
education.govt.nz

PTR evidence base

• Scientific roots in Applied Behavior Analysis

• Directly linked to Positive Behaviour Support 

• Researched and field tested in real classrooms 

• Our own practice evidence           
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PTR field research
• Large scale experimental evaluation in schools across multiple locations in Florida and Colorado. 

RCT of 245 students, 5-13 years, with severe challenging behaviour across five schools. PTR was  
significantly more effective than existing classroom strategies in reducing challenging behaviour, 
increasing social skil ls and increasing percentage of time engaged in appropriate academic 
behaviour. Teachers were able to implement procedures with fidelity and willing to use procedure 
again with other students with severe behaviour (Iovannone et al, 2009). 

• PTR reduces problem behavioursand increases social skills (Barnes, 2015) and academic 
engagement (DeJager & Filer 2015) including in high school students (Sullivan, 2016)

• Reduced problem behaviors and increased academic engagement of students with Autism in 
general education classrooms (Strain, Wilson & Dunlap, 2011)

• Kulikowski et al (2015) found following successful implementation a teacher could independently 
generalize the model to a second student

• Teachers implement interventions with high fidelity (Dejager, 2013; Sullivan, 2016)
• Interventions have high social validity (De Jager & Filter, 2015; Sullivan, 2016)
• PTR effective in reducing problem behaviours& increasing use of replacement behavioursfor       

3 students in general education settings; IBRST accurate and reliable measure, efficient and 
practical for teacher implementation (Barnes et al, 2019)

• Our own local field work, multiple implementations, all positive outcomes

PTR brings together multiple components and 
processes of ABA and PBS into one model that 
is clear, efficient and user friendly. 

PTR and its Gems
• Manualised/standardised, yet individualised 

• Least intrusive starting point

• Vision

• Child/student centred

• Strengths-based

• Feasible – parent, teacher, facility friendly

• Collaborative – everything w ith team

• Data-driven – early measurement 

• Facilitator guidance

• Evidenced – we can trust the model 

• Good fit w ith LS and the way forward 

“All on a golden platter” R. Miers
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PTR in practice 
Case study: Anthony (adapted from Dunlap et al, 2019) 

• 9 year old boy; emotional and behavioural disability

• Lives with mother and brothers (17, 14, 2). Sees father most weekends.

• Mainstream education classroom (21 students), teacher and teacher aide 

• Counselling with school psychologist weekly 

• IEP has behavioural goals. Team making little progress toward goals. 
Challenging behaviours increasing, considering alternate placement. 

• Team agreed to collaborate on understanding Anthony’s challenging 
behaviour through PTR process and develop a behavior support plan 
prior to making placement changes. Teacher made PTR referral. 
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Getting started: behind the scenes

• School and family/whanau agreement to PTR

• Team members discussed and agreed

• Set meeting dates
• Consider centre/classroom/schoolwide preventative practices (Tiers 1 & 2) 
• #1 – Overview of model, goal setting, set up data collection, assign FBA 

checklists with completion date
• #2 – Review FBA, reach consensus on hypothesis, overview of interventions
• #3 – Develop behaviour intervention plan. Schedule training for teacher, 

student, relevant others prior to implementation of the plan 
• #4 – Review cycles until student achieves mastery of behavioural goals 

education.govt.nz

Step 1: Teaming and Goal Setting

(1) Teaming 
• Form a committed, cohesive, active child/student-centred team 
• Define and agree team roles and responsibilities 

(2) Goal Setting 
• Brainstorm and agree a long-term vision for the child/student (How would   

things look in two-three years if everything was going great for this child?)
• Identify, prioritise and agree a short-term challenging behaviour to decrease 

and at least one desirable/replacement behaviour to increase
• Write an operational definition for each selected behaviour

Facilitator role: to guide and assist the team’s fu nctioning 

education.govt.nz

Team Anthony:
Meeting 1: Step 1: Teaming and Goal Setting

PTR team 
• Classroom teacher, teacher aide, SENCO, Mother, RTLB,                          

MoE lead worker/PTR facilitator 
• Team roles and responsibilities agreed
• Overview of PTR process, purpose, and goals explained
• Meeting venue and meeting dates agreed
Goal Setting 
• Brainstorm and develop long-term vision  
• Brainstorm and prioritise short-term challenging behaviour to decrease

• Physical aggression
• Brainstorm and prioritise desirable/replacement behaviour to increase

• Communicate his needs
• Academic engagement 

• Write an operational definition for each target behaviour

FORMS:
PTR Goal Setting – Team 
PTR Goal Setting – Facilitator
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Team Anthony: long-term vision

For Anthony to fully engage 

in classroom activities, 

manage his emotions 

positively, and interact 

positively with others.
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Step 2: Data Collection 

• Team establishes use of Individualized Behavior Rating Scale Tool (IBRST) 
for daily data collection of identified goal behaviours
• Metric for data measurement eg Frequency / Duration / Intensity / Percentage 
• Anchor points using Likert Scale 1-5 
• Time-period/routine/activity w here behaviour likely to occur 
• How  w ill data be collected?  
• When w ill data collection commence?
• Where w ill data be kept?
• Graph the data 

• Baseline data gathered first then phase line to indicate IBP implemented 

• Test IBRST’s feasibility and functionality

• Review data at each meeting, use to inform decision-making

education.govt.nz

Team Anthony: Step 2: Data Collection

• Team discussed and agreed IBRST – teacher to collect data 
• Challenging behaviour

• Number of aggressive behaviour incidents 
• One rating across whole day
• Anchors developed: 4-6 episodes = typical bad day

• Desirable behaviour: anchors in reverse order 
• Test IBRST using estimate of previous day’s behaviour  

• Hand out PTR-FBA checklists re target challenging behaviour to       
relevant persons. Agree collection date prior to next meeting.

• Review meeting, set Agenda for next meeting                 
FORMS:
IBRST
PTR-FBA checklists

23/02/2020 22

23/02/2020 23 education.govt.nz

A Behaviorbabe explanation of the 
functions of behaviour 

• https://www.youtube.com/watch?v=f0CnHVptht0
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A-B-C of behaviour

Antecedent

Event/stimuli 
before the 
behaviour 

Behaviour

Observable and 
measurable 
actions  

Consequence

Occurs after the 
behaviour and 
influences future 
behaviour 

BF Skinner about reinforcement: “The ideal of behaviorism is to eliminate coercion: to apply controls by changing 
the environment in such a way as to reinforce the kind of behavior that benefits everyone.”

education.govt.nz

Step 3: PTR Functional Behavioural Assessment

• Team members who know the student well in the context where the behaviour 
occurs complete the PTR-FBA checklists re the challenging behaviour 
• Questions related to

• Observed antecedents/setting events/triggers where problem behaviours 
are most (and least) likely to occur (Prevent)

• Function(s)/purpose of the problem behaviour and possible replacement 
behaviours (Teach)

• Consequences likely (and unlikely) to follow the problem behaviours and 
motivators (Reinforce) 

• PTR facilitator classroom observation of target behaviours in priority setting
• FBA data synthesized for themes and patterns; team agrees information
• Team develops a functional behavioural hypothesis statement/s that describes 

the function/s of the behaviour and links to the PTR-FBA Summary Table
When (Prevent data) … then (defined challenging behaviour) and as a result 

(Teach and Reinforcement checklist data) 

23/02/2020 27 23/02/2020 28
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Step 3: Facilitator role 
• Support team to keep focus on the target challenging behaviour 
• Conduct direct behavioural observation – to increase accuracy of 

behaviour function 
• Clarify FBA information with team where necessary
• Synthesize FBA responses into themes and patterns helping team to 

accurately identify environmental events related to challenging 
behaviour 

• Use behavioural principles to guide team toward development of a 
functional behaviour 3-component hypothesis. When
(antecedent/setting event) occurs, then student will (behaviour), and 
as a result (function of the behaviour). 

• Guide team to develop hypothesis statement for the replacement 
behaviour – helps link the function of behaviour to effective intervention 
strategies that involve increasing the replacement behaviour

education.govt.nz

Team Anthony: Meeting 2
Step 3: PTR Functional Behavioural Assessment

• Prior to meeting:
• PTR FBA checklists completed by teacher and teacher aide 
• PTR facilitator combined data onto PTR-FBA Summary Table 
• Classroom observation of target behaviour in priority setting

• At meeting: 
• Team reviewed IBRST ratings of Anthony’s target behaviour and feasibility of 

data recording for teacher and teacher aide 
• Facilitator led discussion reviewing, clarifying and confirming FBA checklist data
• Team agreed hypothesis statement for Anthony’s physical aggression

• Next meeting task: Review PTR Intervention checklist and intervention      
descriptions, prioritising interventions within each category P-T-R

• Facilitator tallies selections and prepares summary table for team discussion

FORMS:
PTR FBA 
Summary 
Table 
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Step 4: PTR Intervention 

• Team agrees method for monitoring intervention implementation

• Team identifies system to evaluate student behaviour change

• Team establishes process to make data-based decisions

• Data measurement continues so team can compare pre- and  post-
intervention data to determine any shifts in target behaviours

• Team agrees strategies to support student from replacement skill acquisition 
to goal mastery, to maintenance 

• Important to review IBRST data with fidelity scores from PTR Plan 
Assessment (Coaching/Fidelity) checklist regularly to inform data-based 
decisions regarding areas of concern and progress 

PREVENT TEACH REINFORCE

Provide choices

Transition supports

Environmental supports (enhance 
independence, engagement, 
predictability)

Curricular modifications

Stay close/noncontingent attention 
(positive, caring comments, positive 
gestures)

Classroom management (whole class)

Peer modelling

Setting event (slow trigger) 
modification/neutralization

Peer collaboration/Support 

*Replacement behaviour
• Functionally equivalent
• Alternative skill (desired)

Teach specific academic skills

Teach problem-solving strategies

Teach general coping strategies

Teach specific social skills

Teach active engagement

Teach learning skills strategies

Teach self-management (self-
monitoring)

Teach independent responding 

*Reinforce replacement behaviour
• *Functionally equivalent
• Alternative skill (desired)

*Discontinue reinforcement of problem 
behaviour 

*Required to be selected and included in student’s PTR Behavior Intervention Plan

Adapted from: Dunlap, G. et al (2019) Prevent-Teach-Reinforce: The School-Based Model of Individualized Positive Behavior Support,  Second Edition, p 83.

PTR Intervention Menu
Writing the Intervention Plan
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Step 4: Facilitator role

• Vital role at this point

• Be familiar with the interventions

• Guide the team/teacher using ABA principles to enhance the likelihood they 
will select strategies that are aligned with the FBA hypothesis and feasible 
for classroom implementation 

• Synthesize teams ranking of interventions, ensuring top ranked selection links 
to FBA hypothesis. Ensure interventions feasible.

• Ensure Behaviour Intervention Plan is complete – who / what / where / how / 
what with – be really specific in the task analysis

• As required, train/coach teacher and others (student/TA) to implement the plan 

• Continue to support implementation of the BIP 
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Team Anthony: Meeting 3
Step 4: PTR Intervention 

• Team reviewed IBRST data 

• Team reviewed interventions selected and ranked by team members, 
summarised by PTR facilitator

• Team agreed priority order for interventions across each of Prevent,            
Teach and Reinforce

• Team develops IBP, completes task analysis for each intervention 

• Team developed PTR Plan Assessment (Coaching/Fidelity) checklist from IBP

• Modelling, coaching, role play in strategies of IBP. Strategies taught to Anthony. 

• Implementation of the plan, ongoing                                                             
support and performance feedback

FORMS:
PTR Intervention Checklist
PTR Intervention Scoring Table 
Task Analysis of PTR Behavior Intervention Plan 
PTR Plan Assessment (Coaching/Fidelity) 
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Step 5: Progress Monitoring and Data-Based 
Decision Making
• First progress monitoring meeting held within 3 weeks of plan implementation, 

then 3 weekly increasing time between meetings as behaviors continue to improve

• Important to review IBRST data with fidelity scores from PTR Plan Assessment 
(Coaching/ Fidelity) checklist regularly to inform data-based decisions regarding 
areas of concern and progress

• Data measurement continues so team can compare pre- and  post-intervention 
data to determine any shifts in target behaviours

• Data-Based Problem-Solving
• What is working?  What is not working?  What changes need to be made?
• Is the problem behavior decreasing?  Is the replacement behavior increasing?
• Is more data needed? (additional data collection measures)
• Is the plan being implemented consistently and accurately? 

• Expand the plan to new routines, times of day, generalise across settings and/or 
staff. Support student from replacement behaviour  goal mastery  maintenance 



23/02/2020

8

Decision-making 
tree for reviewing 
PTR data
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Step 5: Facilitator role

• Guide the team to collect, review and evaluate the IBRST and 
PTR Plan Assessment (Coaching/Fidelity) data. Look for trends 
in the target behaviours.

• Guide team in decision-making, contingent on data outcomes 

• Consider ongoing supports for the student
• Additional expertise may be required due to external variables 

affecting the student’s life within and outside of school 

education.govt.nz

Team Anthony: Meeting 4
Step 5: Progress monitoring and decision making

• Team reviewed PTR Plan Assessment (Coaching/Fidelity) for 
implementation and fidelity checks

• IBRST data shows physical aggression dramatically reduced within    
first 2 weeks of implementation with concurrent increase in use of 
replacement behaviour (asking for a break) and academic engagement 

• Daily fidelity data shows teacher implementing plan with                    
(mean) 90% accuracy 

• Teacher rated intervention impact as ‘great’

• Anthony generalising ‘break card’ to other routines

• Team agreed to continue plan, review in 2 weeks with view to         
fading parts of plan if behaviour maintained improvement 

FORM: Decision-making tree 
for reviewing PTR data
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PTR for Young Children

• Toddlers and pre-schoolers, 30 months to school entry 
• For children who engage in repeated patterns of challenging behaviour that 

interferes with their social-emotional development  
• Children with typical development, developmental disabilities or risk thereof
• Guiding Principles: Healthy Social Development as Essential Foundation, 

Inclusion, Prevention, Comprehensiveness, Family Centeredness 
• Same 5-step approach
• Self-evaluation checklists at each step 
• Centrewide practices
• Our role more supporting and empowering                                                    

the team than facilitative 
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Factors that contribute to effective 
implementation of PTR

• Student-centred team committed to successful outcomes for the child

• Fidelity of implementation

• Capacity of team members

• The availability, involvement, and support of school administrators

• Family involvement 

Overall outcomes are likely to be better if 

teams include family members

education.govt.nz

Challenges

• Teacher release, particularly in early childhood teams 

• Commitment of team members to attend all meetings 

• Changes in facility staffing

• Child’s extended absence from education 

• Maintaining fidelity to the BIP once challenging behaviours begin to reduce

• Time and workloads 

• Transition from workshop theory to field practice 

education.govt.nz

Whanau and educator feedback
• “PTR is the best thing that I have ever done. It made me realise that children aren’t just 

being naughty, there’s a reason”. “I don’t sw ear anymore.” “I don’t yell at my kids anymore.” 
“Our house feels like a home now.” (Mother; 4yo boy in transition to school)

• “We liked that the PTR process shifted attention to positive behaviour and that it gave us 
somew here to start/focus in an otherw ise potentially overw helming situation.” (Kindy team)

• “Maybe w e w ere a bit picky.” “It felt really good giving her praise.” “Whole class is more 
settled … noise levels have reduced.” “This is all about us.” (Teacher; 6yo girl w ith trauma)

• “The data collection required some effort and organisation but w as really useful to get an 
accurate picture of the behaviour.” (School team)

• “A good reminder of the pow er of positive attention … and not to give attention to negative 
behaviour.” “Like the structure … focus on target behaviours.” (School team)

• “He complies, follow s instructions, joins in, makes smart choices, now  does homew ork, 
w ants to do a (class) presentation that he missed.” (Co-teachers; after classw ide practices)

• “By giving children positive feedback w e feel more positive.” “More genuine comments for 
children” (Kindy teachers)

• “In my 10 years of teaching this has had the most noticeable impact on the children and 
team members.” “Noticeable shift of the team w orking together.” (Daycare teachers)

Step 1-identify, 
define, and 

prioritize 
behaviors

Step 1-Develop 
and use a daily 

progress 
monitoring 
system

Step 2-Analyze
the problem by 
conducting an 
FBA on each 

target problem 
behavior

Step 2-Develop a 
hypothesis from 

synthesized 
information

Step 3-Select
and develop a 

multi-component 
intervention plan 

linked to the 
hypothesis

Step 3-Coach 
the teacher to 
implement the 

plan and 
measure fidelity

Step 4-Within 3 
weeks, examine 

the progress 
monitoring data 
and fidelity data 
and make next-
step decisions

Student-Centred Team
• Facilitator/Coach

• Members who know 
student

• Member who know 
school/district

Review the 
PTR process
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Review the PTR model

• Four/five-step team-based process 

• Teacher/team driven

• Standardised/manualised/individualised process

• Every intervention plan includes three components
• Prevent
• Teach
• Reinforce

• Plans are task analysed

• Active coaching support provided to teacher/team to implement 
interventions

• Data-informed decision making at each step

Questions?

Follow-up support 
• PTR CoP
• PTR focus groups
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