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Introduction %ﬁ

« Stress

Life satisfaction
« Predicts positive scholastic outcomes (Huebner, Hills, Siddell
& Gilman, 2014)
« Inverse relationship between stress and /ife satisfaction
(Mosknes, Lphre, Lillefiell, Byrne, & Haughan, 2016)

« Gender and gender self-concept
« Adolescence

+ Social self<oncept and life satisfaction lower (Chang,
McBride-Chang, Stewart & Au, 2003)
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« Hoffman'’s conceptualisation of gender self-concept:
* Gender Self-definition
* Gender Self-acceptance
« The New Zealand scenario

« Relationship between gender self-concept, life
satisfaction, stress, and academic achievement?

&= 2o
The CurrentStudy ¥

Aimed to: expand understanding of gender
identity, and associations between aspects of
genderldentlty, stress Ilfe satisfaction, and
academic achievement fol
New Zealand Adolescents
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Research Questions %ﬁ

. How is Gender Self-Definition associated
with stress, life satisfaction, and
academic achlevement for New Zealand

adolescents

N

. How is Gender Self-Acceptance
associated with stress, life satlsfactlon
and academic achievement for Ne
Zealand adolescents?

3. Do New Zealand adolescents’ personally-
per$elved genderlde?tltles reflect
conformity to societa gender norms, or
indicators of personal agency?
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Method %ﬂ;ﬁ

an
« Ado e';cents (N = 1601); female (n = 973), male
(n =610); gender neutral (n = 18)

« Range of ethnicities (New Zealand European,
44%, Ma&ori, 6%, Pacific Island, 14%; Asian,
12%; Multiple ethnicity, 9%, other, 15%)

« Mid-range to high socioeconomic status

« Age range 12-18 years (majority 15-18 years

« Single sex and coeducational schools
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The Gender Self-concept, Stress, and %

Coping Questionnaire (GSSC) E

The Hoffman Gender Scale
— Gender Self-definition (GSD) *
— Gender Self-acceptance (GSA)

A previous New Zealand Study

— Gender self-confidence (GSC) and stereotypical
ideas of gender (Watson, 2012)

—GSC r=.60 (df = 1212, p < .001)
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Stress at School

« The Adolescent Stress Queshonnalre (ASQ;
Byrne, Davenport & Mazenof, 2007).

« 10 stress dimensions:
the stress of home life; school performance;
school attendance; romantic relationships
peer pressure; teacher interaction
future uncertainty; school/leisure conflict
financial pressure; emerging adult responsibility
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Life satisfaction (wellbeing), and
perceived achievement

« The Satisfaction with Life Sale (SWLS
Diener, Emmons, Larsen, & Griffin, 1985)

« Self-rated assessment of achievement
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Method (contd.) ngg

Procedure
« Administering of the GSSC online and via paper

copy.

« Alpha estimates of reliability for all scales were
between .80 and.93

Analytical Plan
Confirmatory factor analysis
Structural equation modelling
Thematic analysis
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Results: Quantitative %

Model fit:

In Mplus:

X/df = 3.54, p < .001; CFI= .91; gamma hat = .917;
RMSEA = .040 (90% C.I.= .039-.041); SRMR=.047; AIC=
278616.26

In AMOS:

X? = 7868.26, df = 1823, [x?/df = 4.32, p <.001]; CFlI=
.91; gamma hat = .891; RMSEA = .046 (.045-.047);
SRMR=.055; AIC= 8254.26.
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Schematic version of the Structural Model comprising Gender Identity,
Stress, Life Satisfaction, and Perceived Academic Achievement.
Acknowkdgement. Joohyun Justine Park
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Schematic version of the Structural Model comprising Gender Identity,
Stress, Life Satisfaction, and Perceived Academic Achievement.
Ackibowledgement: Joohyun Justine Park

Results: Qualitative EBUCATION ANE
rable 1 SOCIAL WIJ!I:

Gender Self-descrition categories, and
Examples and Percentage of Participant Responses by Gender
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Gender self-confidence?

« Adherence to societally-expected gender
rms

* More strongly demonstrated by males than females
+ Challenged by the beliefs of gender-neutral
individuals
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Conclusion and implications %
o

+ Key role of GSA in:
« Buffering against scholastic stressors
« Positively predicting life satisfaction
« Positively predicting academic achievement

+ Agency in forming diverse gender self-concepts?
« Societally-expected gender norms still prevail

« Diversity in gender identity potentially more of a challenge for
male adolescents

+ Underscores the need for fostering gender-identity safe
school environments for adolescents

References m ELUCATION ANEY

SOCIAL WOMK

Byme, D. G., Davenport, . C., & Mazanoy, . (2007). Pofies of adolescent siress: The 5

development of the adolescent sress questionaire (A5Q). Jourmal of Adolescence, Er)

303, 393416

Ghang, L., Metride-Chang, C, Stewart, S, 80, E.(2003). Lte stsfocon, sef-concpt, o

famiy relatons in Chinese adaescents and chdren. InterationalJournal of Behavioral

Devepment, 27(2), 182-169

Deane, F. P, Wison, C. 3, & Garrochi, J. (2001). Suiida deaton and hep-negaton: Not just

Ropeessness or pror help. Joumal of Gincal Psycholgy, 57, 1-14.

Diener, £ D., Emmns, R A, Lorsen; &3, &Grifin, 5. (1985). The Sosfacton wath Lfe

Scole. Journalof Personatty Assessiment, 49,71-75.

Huebnes, €. 5., Hils, K 1., Sddal, ., & Giman, R (2014). i satisaction andschoolng.

In M. Furiong, R. Giman, & €. 5. Hubner (Eds.), Handbook d postive psychology

in the schools (2nd ed.). New Yok, NY: Routiedge.

Hoffman, R. M., Borders, L., & Hatte, ). A (2000). Reconceptuaizing ferninty and

masculnty: From gender roes to gender sef-cantdence. Journalof Social Echavior

and personalty, 15, 475-503.

EDUCATION AND
SOCIAL WORK

Thank you




