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» Teacher exhaustion related to Covid-19 and lockdown. ACthlty Pa rt 1

» Creating capacity (mental- and emotional wiggle room) (Malan van
Rooyen, 2021).
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Activity: Part 4
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Resilience

=Involves:

Where there is potential exposure to
Addressing risk by making the most with avaiable
resources

significant adversity, resilience is both the

i indivi i > Cc beht ident in a d interplay
capacity of individuals to-the\r way e b"p’"g ehaviours evident in a dynamic interplay.
to the > individual, relational and wider community-s apeafr

hat education systems (Theron, 2012; Marsfieldet

_‘ and their individual and =Indicated by positive outcomes:
collective capacity to -for these Job satisfaction

>
resources to be provided and experiences > Wellbeing
> Educator retention
(Ungar, 2008). >

High quality education (Ebersohn, 2017).
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Adaptive coping as a pathwaytoresilience (adapted from Malanvan Rooyen, 2015)
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Cultural Considerations for meaningful connection

Te Whare Tapa Wh3 was used as
a vessel to well-being practices
(Durie, 2004; Rochford, 2004).
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(Malan van Rooyen 2021)
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Nurturing resilience through Creating
Capacity - making wiggle room (Malan van
Rooyen, 2021)

dentify personal view of
well-being.

dentify adaptive coping
behaviour and resources.

Reinforce adaptive
coping behaviour

Weaving well-being
into the he pikorua
to nurture systems
resilience.

* Building connections should
include collaboratively working
towards and understanding of well-

eing.

+ Gathering information around
relevant and meaningful resources
that could support adaptive coping

Gathering information around
protective and risk factors.

% Collaborative planning: unified
and holistic well-being plan
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