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Tēnā koutou katoa

Ko M anaia te maunga

Ko Kaiikanui te aw a

Nō Pēw hairangi ahau

E mihi ana ki ngā tohu o nehe, o Whangārei e noho nei au

Ko Fiona Harkness tōku ingoa

Nō reira, tēnā koutou katoa
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3
Language

�The language we use not only describes 

our thinking, it also informs our thinking.

Language

� Language used has a significant influence on the development of 

perspectives in any given situation (Bonilla-Silva, 2010; M aynes, 

Pierce, & Laslett, 2008; Senge, Kleiner, Roberts, Ross, & Smith, 1994; 

White & Epston, 1990). 

� The w ay in w hich educators respond to any situation is significantly 

dependent on the language used to make meaning of the events 

and is key to improving educational outcomes for all learners 

(M entis & Annan, 2013; Rubie-Davies, 2006; Smith, 2014). 
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5 Research questions

� What language are RTLB using in the Initial M eeting phase of a 
collaborative problem-solving process? 

� How  can RTLB language be shifted through PLD focussing on 

inclusive, strengths-based language? 
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Methodology

� RTLB Participants

� Tw elve RTLB from one cluster

� Ex perience w orking as an RTLB ranged from new ly  employed to 16 years

� Audio-recorded Init ial Meet ings on tw o occasions:                                     
prior to and following professional development sessions

� Reflected on Init ial meet ings 

� Part icipated in tw o targeted PLD sessions 

� Practice Leader/Researcher:

� t ranscribed RTLB recordings & analy sed language used by  RTLB at Init ial 
Meet ing prior to targeted PLD. 

� Developed and facilitated tw o three-hour PLD sessions for RTLB

� Transcribed and coded audio-recordings of Init ial meet ings

7 Professional Development

� RTLB participated in two three-hour PLD sessions focussed on:

� cognitive bias

� problem attribution

� language use 

� judgements

� assumptions

� emotive language

� RTLB used transcripts of the tw o initial meetings as opportunities to 
reflect on their ow n language through guided analysis.

� Practice Leader/Researcher analysis of RTLB language w ithin the 
transcripts w as a key focus of this research.
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The Practice Leader/Researcher

� Guided RTLB analysis of their language during Initial M eetings using 
transcripts 

� Transcribed Initial M eeting recordings and coded them for:

� assumptions avoided/made

� questioning open/closed

� strengths-based/deficit

� problem attribution external/internal

9 Findings10
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Figure 1 

Com par ison of Language Aspect s in Init ial Meet ing T ranscr ipts Collated 

for  All T r anscripts

Transcript

Int er viewee: Yep, I  would say int er act ing with peer s yeah because he is oft en 

quit e isolat ed because nobody want s t o play wit h him .

RTLB3: Because he is quit e r igid is I  t hink what  you … shar ed.

RTLB3: Difficult ies with t ransit ions from act ivit ies, from play acr oss t he school day 

just  in gener al and Mum  has concer ns about  per sonal safet y, no boundar ies 

when it  com es to kids and adult s and he has difficult y int er act ing with peer s.

11 Transcript

Int erviewee: But not  incredibly empat hetic [laughs]

RTLB9: Mmmm

Int erviewee: That sort of fails him a wee bit .

RTLB9: You feel t hat  he doesn't  really show any empat hy or kindness. 

Int erviewee: Not  very oft en. Not  very oft en,

RTLB9: No we don't  see t he empat hy very often.

Audio of Init ial Meet ing, RTLB & Teacher , 2019
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Reflection

“I value t his opportunit y and hope I can improve my pract ice furt her. If 
we always do what  we have always done, we’ll always get  what  

we’ve always got . You are bet ter able t o not ice things when you can 
reflect ively read a t ranscr ipt, for example”

RTLB Part icipant , 2019

13 Reflection

“Just  as I alluded t o in my first  Init ial Meeting reflection… t his has 
proved hugely valuable for me in cont r ibut ing t o improving my 

professional pract ice. We are all t ime deprived but t his opportunity for 
guided reflect ion was offered by my Pract ice Leader. I say ‘guided’, 
because had I not  received her professional development series…. I 

would never have had t he knowledge t o review and reflect  in a 
professionally wort hwhile manner. There is no doubt  t hanks t o my 
Pract ice Leader’s foresight, this has inst igated on-going learning for 

me.”

RTLB Part icipant , 2019
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Conclusion

� Enacting change is not an easy task. Change can be 
uncomfortable and often requires disrupting long held 

understandings and beliefs (Butler, 1996; Schön, 1987). 

� These findings indicate that there is a need for ongoing, focussed 

PLD for RTLB on the know ledge, language and skills of the 
collaborative problem solving framew ork. 

� The demonstrated effectiveness of the PLD in creating a notable 

shift in the language used by RTLB has implications for further 
professional development. 

15 M anaakitia a tātou tamariki
M anaakitia ngā mea ka rongo

M anaakitia ngā mea ka kitea
M anaakitia ngā mea ka aria
Ko te tupuria o ngā tamariki

Arā ko te kanohi o Aotearoa

Take care of our children
Take care of w hat they hear
Take care of w hat they see

Take care of w hat they feel
For how  the children grow
So w ill be the shape of New  Zealand 

Dame Whina Cooper
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