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Definitions of T rauma
Trauma can 

result from a 

single event, or 

multiple events 

over time 
Trauma occurs as a result of actual 

or extreme threat of harm to self 

or to others that overwhelms an 

individual’s internal and external 

coping mechanisms and has lasting 

adverse effects on the individual 

(Van der Kolk, 2007)

Complex trauma

Intergenerational/ historic trauma 

Not every 

adverse event is 

experienced as 

traumatic

Trauma-Informed Schools

Understanding, recognising and responding to the 

effects of trauma on student wellbeing, behaviour and 

learning are evident in the school’s frameworks and 

strategies, practices, policies and culture

Substance Abuse and Mental Health Administration 

(SAMHSA, 2014)

Substance Abuse and Mental Health Services Administration (SAMHSA) 

4 R’s of a trauma-informed approach

REALIZE
the widespread impact of trauma and understands potential paths for recovery

RECOGNIZE
the signs and symptoms of trauma in clients, families, staff, and others involved with the system

RESPOND
by  f ully integrating knowledge about trauma into policies, procedures, and  practices

RESISTre-traumatization

1. Staff professional development on trauma impact

3 Core Components 
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2. Organisational Changes

Organisational changes – trauma-informed policies and 
procedures to maximize learning & reduce incidents & unnecessary 
conflict

• modifying disciplinary practices - alternatives to punitive 
approaches

• preventative & skill building focus ie: SEL, psycho-ed

• school-climate change – intentionality towards relational 
connection, compassion, empowerment, safety & support

• communication protocols – staff, student, parents, community 
agencies. 

Monash Centre for Health Research & Implementation, Implementation Knowledge to Action Framework: 

generating & translating evidence to impact

3. Practice Change 

1. relational and respectful connection

2. calming space / sensory room & items: 

water bottles, chewing gum, fidgets

3. routine, consistency & predictability

4. coaching & supervision

5. Care co-ordination teams guide trauma-

informed behavioural support planning

6. Student capacity building - trauma psycho-

education, SEL, coping & social skills; 

opportunities to ‘compromise’ & ‘re-do’

pppprocess v pieces

|

rrrrelational

|

collaborative

|

collective care

• re lationalre lationalre lationalre lational

• Te acher wellbeing Te acher wellbeing Te acher wellbeing Te acher wellbeing actively supportedactively supportedactively supportedactively supported

• reflective proactive team meetings

– what is driving the multiple crises a day?

• supervision and coaching

• safe places

• build coping skills

Learnings from USA study tour

ako and whakawhanaungatanga 

Maori pedagogy and trauma-responsive practice 

Ako – a responsiv e and reciprocal process where teaching and learning 
roles are shared.

Whakawhanaungatanga – the process of  constructing relationships in the 
classroom between people, between students' cultural knowledge and 
domain knowledge.

• Bishop (2019) Culturally Responsiv e Pedagogy of Relations

• a philosophical shift in the way they think about teaching and learning

• anti-def icit thinking – strengths based / positiv e psy chology based

• strong belief in students

Specialist Campus

62 students from Foundation to VCAL 

26 staff (teaching & non-teaching)

ReLATE is also being piloted at 3 mainstream Catholic Education primary schools with additional schools starting implementation 

this year
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Rethinking 
safe school 

cultures

Culture & 
Diversity 

competency

Positive 
Education

Therapeutic 
Cris is Intervention

Respectful 
Relationships

Community 
Meetings

Red & Green 
Flags

Learning
via  repeated & 

supported actions

Psychoeducation 
& Trauma 

Understanding

Reflective 
Practice

Debriefing Safety Plans
Self-care 

Plans

Indiv idual 
Education 

Plans

Teaching via 
transformative 
relationships

Positive Parallel 
Process

Supervis ion &

Coaching
Student Support 

Groups
Visible 

Learning

High Impact 
Teaching 

Strategies (HIT)

Routines & 
Brain Breaks

Env ironments
of healing & 
flourishing

Unconditional 
Positive Regard

Students Do Well 
If They Can

What 
Happened?

S.E.L.F
Character 
Strengths

Zones of 
Regulation

ReLATE Tool Kit
Promotes relationship, routine, consistency and cohesion

student voice 

guardian voice

external stakeholder voice

school staff and 
governance voice

Mapping current knowledge & practice of the ReLATE model at  MacKillop School 

Y1 – Y12

student (Foundation - VCAL)

interviews N = 12   

3 x focus groups N = 10

guardian interviews N = 16 

3 x Focus Groups N = 10

primary, secondary, VCAL, Extend

Interviews N = 10 

3 x Focus Groups N = 12

ARTIC survey N =  92.8% 

D a ta gatheringD a ta gatheringD a ta gatheringD a ta gathering: 

• focus groups

• interviews 

• ARTIC staff survey

• document analysis

• training

• school outcomes data: 

academic, attendance, 

incidents, SDQ, PCL

• employee 

engagement survey

Attitudes Related to TraumaAttitudes Related to TraumaAttitudes Related to TraumaAttitudes Related to Trauma----Informed Care (ARTIC) Informed Care (ARTIC) Informed Care (ARTIC) Informed Care (ARTIC) 

ScalesScalesScalesScales
1 .  1 .  1 .  1 .  understanding understanding understanding understanding of underlying causunderlying causunderlying causunderlying causes es es es of problem behaviour

2 .  prioritise 2 .  prioritise 2 .  prioritise 2 .  prioritise empathy, relationships, flexibility, kindness, and safety as the agent of change

3 .  3 .  3 .  3 .  Attuned OnOnOnOn----TheTheTheThe----Job Behaviour Job Behaviour Job Behaviour Job Behaviour ---- empathy-focused staff behaviour versus control-focused

4 .  4 .  4 .  4 .  SelfSelfSelfSelf----Efficacy at Work Efficacy at Work Efficacy at Work Efficacy at Work ---- feeling able to meet the demands of the work

5 .  Positive 5 .  Positive 5 .  Positive 5 .  Positive Reactions to the WorkReactions to the WorkReactions to the WorkReactions to the Work ---- appreciating the effects of secondary trauma, support-seeking 

versus ignoring or hiding the impact

6 .  6 .  6 .  6 .  Personal Support of TraumaPersonal Support of TraumaPersonal Support of TraumaPersonal Support of Trauma----Informed Care Informed Care Informed Care Informed Care ---- confident about implementation of TIC

7 .  7 .  7 .  7 .  SystemSystemSystemSystem----Wide Support of  TraumaWide Support of  TraumaWide Support of  TraumaWide Support of  Trauma----Informed Care Informed Care Informed Care Informed Care ---- supported by colleagues, supervisors, and 
management to implement TIC

ARTIC Scale Scores http://traumaticstressinstitute.org/artic-scale/

Strengths & Difficulties Questionnaire (SDQ) Outcomes Data  

Students in first 12-Months at ReLATE school, Dec 2018 – Dec 2019



Emotional 
Symptoms

Conduct 
Problems



Hyperactivity



Peer 
Problems



Total 
Difficulties

“The [major] difference 

is…these guys get it, they’re 

not just teachers; they’re 
teachers that just get it……”

Caregiver voice

“they’re focussed on the 

child and what the child’s 

going to need, and all that 

type of stuff…. 

at the same time dealing 

with the behavioural portion 

to allow that child to be able 

to regulate themselves, and 

work that out themselves; 

potentially with the teacher”
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….the level of collaboration...is the point of 

difference

“It’s really the collapsing of those walls that 

make it work. Like, I think we’d have huge 

problems if teachers were, like, oh, that’s 

wellbeing, that’s not mine. That’s not my 

problem”

Yes, there’s a distinct care and appreciation, I 

think, between the staff, which is beautiful to 

see and doesn’t happen in many environments

teacher voice

…when you realise the level of 

collaboration with the agencies 

and families, just the 

communications is, like, whoa, you 

know. Initially, it’s kind of, like, am I 

good to do this? But it’s a very 

open and encouraged space” 

the no violence one is a big one.. because 
we try and not escalate to a point where 

people are going to get angry, but 
sometimes it does happen, but the 

teachers are pretty good at dealing with it. 
And they always deal with it the proper way 

instead of like, they’re knowledgeable in 
their way …and normally, there’s no fighting 

(secondary student)

student voice

Teachers actually 

understand and they 

actually listen to you 

(primary)

I’ve improved in all of my aspects with 

emotions and writing and stuff 

altogether. Improved since I’ve got here 

(secondary)

“I don’t have that many safe places, but 

this is a safe place for me. Well, I mean 

totally safe, that I feel like nothing is going 

to happen” (secondary student)

“I don’t know [why I’m more hopeful], I 

think how the teachers try and make you 

become the best you can be” (secondary)

student voice
We learn how to tell the 

teachers [about strong 

emotions] and learn how to 

actually talk about it, 

instead of keeping it in, it’s 

really, …..calmer and I feel 

less stress because I have 

less pressure on me. …..and 

then when I came here, the 

stress basically just got 

lifted off me.

Map school data with TLPI six core values of a trauma-sensitive 
school

sha red understandingsha red understandingsha red understandingsha red understanding

p r i oritise safetyp r i oritise safetyp r i oritise safetyp r i oritise safety

who l isticwho l isticwho l isticwho l istic approachapproachapproachapproach to students

e x pl icitlye x pl icitlye x pl icitlye x pl icitly connectsconnectsconnectsconnectsstudents to communitycommunitycommunitycommunity
and promotes new skills

emb raceemb raceemb raceemb raceteamworkteamworkteamworkteamwork -shared responsibility for 
every student

a n ticipatea n ticipatea n ticipatea n ticipate and adaptadaptadaptadapt

Preliminary findings: triangulated data

The ReLATE trauma-informed model demonstrates promising outcomes, and a 
trauma informed school culture that reflects the key elements of  trauma informed 

practice.

REALIZE RECOGNIZE RESPOND RESIST

ReLATE – Rethinking Learning & Teaching Environments

Online ReLATE information:

https://www.mackillop.org.au/programs/relate-model-2

https://traumasensitiveschools.org/wp-content/uploads/2013/06/Helping-Traumatized-
Children-Learn.pdf

Julie Avery: Julie.avery@monash.edu
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Thank-you

ReLATE  --- From the NewsRoom…..

Trauma and Learning Policy Initiative (TLPI) six core values for 
creating a trauma-sensitive school

sha red understandingsha red understandingsha red understandingsha red understanding

support all students support all students support all students support all students to feel safe

who l isticwho l isticwho l isticwho l istic approachapproachapproachapproach to students

e x pl icitlye x pl icitlye x pl icitlye x pl icitly connectsconnectsconnectsconnectsstudents to the school 
communitycommunitycommunitycommunity -opportunities to practice skills

emb raceemb raceemb raceemb raceteamworkteamworkteamworkteamwork

a n ticipatea n ticipatea n ticipatea n ticipate and adaptadaptadaptadapt to changing needs

Helping 
Traumatized 
Children Learn 
Vol.1
Cole, et al (2005, 
p 47)

Adapted from TLPI:

Cole, S. et al. (2005). 


